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TALKING TO LEADERS

The Talking to Leaders bundle is filled with research, tools, and information. These tools
can either be shared with leaders to enhance their knowledge or used by teachers to
increase their own confidence and effectiveness in communicating with leaders.

DEVELOP
YOURSELF

These tools have been designed
to facilitate your learning and
understanding of the research on
music learning and brain
development.

Discover practical ways to apply
the research directly to your
teaching.

SHARE DIRECTLY
WITH LEADERS

These tools have been exclusively
tailored to be shared directly with
school and/or department leaders.

Use these resources as a tool to
connect with leaders, gain their
support for the work that you do and
help them understand the powerful
benefits of music learning.
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WHAT'S INCLUDED?

TALKING TO LEADERS BUNDLE
S50AUD

8 x Social media ready 8 x News Articles that you
Research bites can share at the click of a
button

3 x Shareable Music

\ : 6 x Actionable research
Learning Infographics

articles with Teaching

e Is high school too late to Reflections
benefit from music learning? ) _

« What if every child could o Skill vs Benefit, Need vs
keep a beat? Deserve -

« Music learning improves e Three arguments for music
academic performance education

e Which music & reading
model is best in schools?

1 x Easy to share research e Should students do music or
Ebook sport?
e Is high school too late to
* Music education benefits benefit from music learning?
every child * Why does music learning

improve grades in Maths,
English and Science?



https://www.biggerbetterbrains.com.au/shop/digital-bundles

TALKING TO LEADERS

8 X SOCIAL MEDIA READY RESEARCH BITES

These bite-sized gems of information are tailored to
enhance your emails, newsletters, and school
presentations, making it effortless for leaders to
grasp the advantages of music education.

An extensive study has
found that students who
studied music in primary
school and into high school
were almost one year ahead
of their non-musically
trained peers in their
Maths, Science and English

performance.
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Click for more

MUSIC
EDUCATION
BENEFITS
EVERY CHILD

EVIDENCE FROM
NEUROMUSICAL RESEARCH
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“At age 11 students receiving
instrumental tuition had
significantly higher scores in
English, reading, writing and
mathematics. This was also
the case at age 16 for English,
English literature and
mathematics.”
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1S ONE INSTRUMENT BETTER FOR MUSICAL
AND COGNITIVE DEVELOPMENT?
Yoz and nal

baen dono i of b
dilfatara instrumarits on cognithe duvelepmart, Howavar, thee it
ot yut dafinitiva resoarch that points to an instrumant that Is better
for cogritive devlopmant.

However wo do knaw that..,

LEARKING PLANO IS A BRAIN WORKOUT

v

T it LEARNING DRUMKIT IS5 A BRATH WORKOUT

“Engaging young children
and adults in music
education is viewed as
vital for the enhancement
of mental health, cognitive
performance and thus
academic excellence.”
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MUSICALLY TRAINED STUDENTS
PERFORM BETTER ACADEMICALLY

Thaen

poriorm better scadamically

Music learning promates the developmant of Improved neural
"

G, and is avident

In higher academic perlcmarce.

8 high: i Warning
FAPHIANCH, It 00CHES PArISIINCH A0 resilionce for many yesrs.

n Ivals of neural and
beain

MUSICALLY TRAINED CHILDREN USE LESS
COGNITIVE ENERGY AND UTILISE MORE DIVERSE
THINKING TO COMPLETE A TASK,

B=
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A child’s ability to synchronize
to a beat is mirrored in

their preliteracy skills and
robustness of their auditory
midbrain response to speech
syllables

1 X EASY TO SHARE RESEARCH EBOOK

Present complex research in a reader-friendly
format, helping you grasp the profound connection
between music education and brain development.

MUSIC LEARNING IS FOR EVERY CHILD
NOT JUST THOSE WHO ARE INTERESTED

Thare is hald bataf iy
for those students who are iderified as talented or intorested.
fisearch

Ot sudlitcy [sound) procassing network hiss been found 10 b
‘0w largest information-gathoring sonse. Dur auditory
procasting L ¥ it
navar turns off ‘sloap, 4 in
oducalional satings.

The only bearning ares that develops our puditcry pocossing
etk 16 0 high laval is music, Thes i why so many skills that
chitdron loarn sl -

aroas.

Tnasrinct by those wha will axcel st t, Talart as wa know |t may
N1 be an on-and-off switch, fathar music learning looks and fools
oagiar thair

MUSIC LEARNING, ESPECIALLY BETWEEN
3-12 YEARS OF AGE, SUPPORTS THE NEURAL

FOUNDATIONS FOR ALL LEARNING.

e


https://www.biggerbetterbrains.com.au/ongoing-learning
https://www.biggerbetterbrains.com.au/shop/advocacy-resources
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3 X SHAREABLE MUSIC LEARNING
INFOGRAPHICS

Infographics are powerful communication tools that
simplify complex information, engage audiences, and

are highly shareable, making them a versatile tool.

IS HIGH SCHOOL TOO LATE TO BENEFIT FROM =
MUSIC LEARNING? vy
printing

Research between 0-7 years is extensive as this period of
development is a sensitive peried for brain development

@ What if every child could

keep a beat?

. 5 rain development
Musie learning has been used to understand b : - P d HOW FOCUSING ON RHYTHM SKILLS CAN IMPROVE
as it has been found to change the way the brain functions an EADING SKiLLS
structures develop

B 4 e

Music learning is beneficial for brain development and health
ar lives, but the benefits are different a we develop.

throughout o

Beat synchronisation is an external
representation of a level of internal

—~ cognitive connectivity.
(po;*) Put th
@ ut another way, we can no
o level of cognitive i

) connectivity in a youn
child through their ability to comple:’e begt
synchronisation tasks.

A study found that in-school music training accelerates
neurodevelopment and improves literacy skills, suggesting
enrichment is important during the teenage years.
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lysis. Educational Research Review.
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https://www.biggerbetterbrains.com.au/ongoing-learning
https://biggerbetterbrains.com/product-category/downloadable-resources/
https://biggerbetterbrains.com/product-category/downloadable-resources/

TALKING TO LEADERS

6 X PROFESSIONAL READINGS W
I
TEACHING REFLECTIONS ™

Authored by Dr. Anita Collins, these professional
readings provide a comprehensive analysis of

research findings and offer practical strategies for Click for more

incorporating them into your teaching practices.

ree argume

A short article by Professor Nina Kraus a
Lab st Northwestem University USA, w

nd Dr Travis White-Schwoch, from the Brainvolts
as released in the July/Aug edition of American

Scientist. The title said it all - The Argument for Music Education. They did. in fact,
present three arguments for music education, but favoured one as providing the most
vital points about the importance of music education.

It is a great read, and | appreciated their expert handling of the issue that. by its very
nature, research wants to control as many variable or intangible elements as possible,
but “every layer of control added to experiments with music education can obsc
intangible that make music music.” They also illuminated the real-world exper
research into music education by nesting their ideas in the story of The Harmony
of America. Here is a project that, on their first data gathering experience, foun
learning had little to no impact on brain development. Yet what they needed
and when they returned a year later, they found evidence to support the idea th
training sets up children's brains to make them better learmers by enhancing bo

processing in the brain and cognition”
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The second argument described by Kraus & White-Schwoch, the incentive a
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